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Exploring the Writing Process of Libyan EFL Students at Faculty of
Education —Janzour
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Abstract

Writing is considered one of the most complex skills for both English teachers and learners.
Thus, the three stages of the writing process (pre-writing, while writing, and post-writing) play a vital
role in producing a good writing outcome and eliminating the writing difficulties that will be
confrontedby EFL learners. Therefore, this study aimed to investigate the writing process in writing
the essay that was used by Libyan EFL university studentsat the Faculty of Education- Janzour,
University of Tripoli. The participants were81 students majoring in the English language who
enrolledin the fourth semester of the academic year (2016-2017). The data was gained from the
writing process questionnaire which was adapted from Al Sawalha and Chow (2012). The results
indicated that the writing strategies were not frequently used by Libyan students at the Faculty of
Education —Janzour. The results also showed the most frequent process writing strategies by the
participants were at the writing drafting stage.
Keywords: writing difficulties - English language teachers and learners - university students.
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1. Introduction

Among the English language skills, writing is the most demanded and complicated
one not only for the EFL/ESL learners but also for EFL/ESL writing teachers. Raoofi, et al.
(2017) Stated that “writing is a complex and multifactorial phenomenon; it is more
challenging for learners who write in a language other than their first language”. This claim is
in contrast with the findings of El-Aswad’s (2002) study which revealed that interestingly
some participants made more errors in L1 than in L2. It could be explained this result is due
to writing instructors, in the EFL context, stillfocusing on the writing product and emphasis
on the error correction teaching method which in turn adversely impacts the student’s writing

performance. Consequently, the writing teachers “failed to teach students that writing is
essentially a process of discovery” Zamel (1982). In other words, “The whole notion of how
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writers write-where ideas come from, how they are formulated and developed, what the
various stages of composing entail- was ignored.” Zamel (1982). Therefore, the students will
not master the writing skill either in their mother tongueor a foreign language if they do not
effectively employ the writing strategies. In order to assist the students to eliminate their
writing difficulties, see themselves as EFL writing achievers, and raisingtheirself-confidence,
they should be taught how to use the writing process.

However, according to process-based approach, writing is defined as decision-making
processes, strategies, and procedures that have been applied in order to write about the topic
(Richards and Schmidt, 2002). Furthermore, they claimed that writing is a process that
contains planning, drafting, reviewing, and revising stages. According to writing scholars,
there are different divisions of the writing process some of them have 7 stages others have 5
or 3 stages. Petric & Czarl (2003) claimed that in order to concernwith writing, three writing
stages of the writing process should writers go through pre-writing while writing, and post-
writing. According to Manchon & Roca de Larios (2007), these writing process stages are
recursive in nature and there is no fixed sequence or order in employing them so they may
overlap and may use them frequently. According to previous studies, the students in the pre-
writing stage (planning) generate and outline the ideas whereas in drafting (while writing
stage) the students start writing their paragraph or essay from the beginning to the end. On the
other hand, post -the writing stage (reviewing) is the last stage where the students review what
has been written in terms of the structure and the content. Generally, the process—centered
techniques enable EFL learners to comprehend their own writing processes and to construct
their own repertoires of strategies for planning, composing, and revision (Hassan, 1994).
Additionally, El-Ashri’s (2013) concluded that students who have been taught by using the
writing process were outperformed than those who have been taught by traditional writing
methods.

On the other hand, the writing process, in general, plays a vital role in enhancing not
only the students’ writing performance, but also it changes their attitude towards the writing,
in particular. Winer (1992) concluded that applying a process approach in
compositioncontributes to changing the students’ behavior and attitudes toward writing.
Furthermore, using writing process strategies protects the students to have “the writer’s
block”, and they are “very much like planting seeds. Each time we write paragraphs, we lay
down another set of ideas that help us to generate other ideas.” (El-Ashri, 2013). Moreover,
Khosravi, et.al,( 2017) stated that “a better understanding of learning strategies will lead to
more students' interest and motivation and lack of suitable strategies will lead to low
motivation for students.” These desirable results of using the writing process approach led to
the necessity of applying it in the EFL context.

However, in the Libyan context, notall the college instructors follow the new and
effective writing methods in order to assist the learners to master this skill. And usually,
almost Libyan university students in writing classes may just apply to choose a topic and
writing stages without going through the other stages of the writing process. consequently,
these unproductive writing strategies could contribute to a poor writing outcome. In some
cases, the students might be aware of some writing strategies, but they do not know how to
apply them effectively while they writing. These reasons encouraged the researcher to
conduct this study. Therefore, the purpose of this study was to examine the writing process of
EFL learners at the Faculty of Education- Janzour.Furthermore, conducting such this could
increase the awareness of Libyan writing instructors as well as the EFL students in writing
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classes about the effectiveness of the writing process in order to produce a good piece of
wring and to master this skill.

2. Research Question

What writing processes do Libyan EFL students at the Faculty of Education — Janzour
use in their writing an essay?

3.Literature Review

The following paragraphs shed light on the process of writing stages and the previous
related studies.

3.1 The Writing Process

The writing process is “the entire situation encompassing the production of the text
beginning from the initial impulse to write something and ending when the writer has finished
the work and no longer desires, needs or is able to make further change. In other words, it is
everything from the origin of any form of writing nation to the completion of writing
expression’” Heuring(1984, 17). Accordingly, writing is a process that contains planning,
drafting (composting), and reviewing stages (Richards and Schmidt, 2002 ; Emig, 1971).

3.1.2 Planning (Pre-Writing) Stage

The writer uses this stage before writing the task. This stage enables the writer to
understand the writing task requirement andto generate ideas about the topic. In other words,
“writers usually spend time thinking about the topic and also plan and organize the content of
their essays” Elshawish (2014). However, the pre-writing strategies - according to Yu-wen
(2007) - are “brainstorming, idea mapping, outlining, cubing, listing, free-writing, looping,
track switching, classic invention, and the reporter ‘s formula.”

3.1.2.Writing (Drafting) Stage

The writing stage is the second process of writing stages after the pre-writing. After
gathering the ideas and planning and organizing them, the students in this stage concentrate
more on the content and not on the form where he/ she start their composing from the
beginning to the end. In other words, the students start writing “without being concerned
much about spelling, grammar, punctuation or usage”; furthermore, the emphasize ‘“here is
on how to prepare a draft, which may have modification in a second draft” Elshawish (2014) .

3.1.3 Reviewing Stage

In this stage the students will review what has been written in order to check the text
in terms of coherence and cohesion and if there are any other mistakes such as grammatical or
spelling mistakes. The drafts either may be constructed by removing unrelated or unnecessary
ideas, or parts, or by extending with new ideas (Tompkins,2004). Flower and Hayes (1981:
376): “...we do not need to define —revision as a unique stage in composing, but as a
thinking process that can occur at any time a writer chooses to evaluate or edit his text or his
plans. As an important part of writing, it constantly leads to new planning or a —re-vision of
what one wanted to say.”

3.2 Related Studies

In the following paragraphs, the previous studies that related to the topic of the current
study will be discussed.
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Hassan (1994) investigated the effect of the process-oriented quick writing technique
as an alternative to traditional writing design on EFL students’ essay writing. The results
indicated that the quick writing group outperformed the traditional group on the essay writing
task. The findings also showed the students concentrated on the content rather than worrying
about form as they write non-stop for a set period of time. He concluded that the quick writing
technique was effective in improving student performance on an essay writing task and this
technique help them to generate ideas thus aiding them to start writing and to get feedback
from their peers. Furthermore, Clark and Walker (1980) explored the effect of the speed
writing technique on writing fluency. Their results suggested that quick writing practice
contributed to enhancingstudents’ performance in situations where time is limited, such as
essay-type exams.

Twelve third-year Libyan university students majoring in English were involved in El-
Aswad’s study (2002). It aimed to investigate the writing processes and strategies in L1
(Arabic) and L2 (English). The study adopted a number of research methods: observation,
interviews, think-aloud protocols, questionnaires, and written products in order to collect data
in a triangulated case study. The findings showed thatthe subjects' writing process differences
were manifested in planning, time, and content; writing time was shorter in L1 than in L2;
reviewing in L1 focused on organization and content, but on form, grammar, and vocabulary
in L2. Similarities were apparent in mental planning and reliance on internal resources as the
subjects alternated between writing, repeating, and rehearsing. The L2 compositions gradually
emerged with repetitions, pauses,and the use of L1, and seemed to be constrained by the
subjects' linguistic knowledge and imperfect mastery of L2. He concluded that the composing
knowledge and skills of LI could potentially be transferred into L2 composing, and the
subjects had employed many similar strategies deemed necessary for writing in both
languages but were unable to apply accurately them in L2. In addition, the subjects used LI to
facilitate their composing in L2. Furthermore, he explained that poor writers tend to use L1
more frequently when writing in L2 than good writers.

Salem and Foo(2012) investigated how writing proficiency influences the writing
process of 60 Jordanian EFL students at Yarmouk University in Jordan. The adapted
questionnaire used by Petric and Czarl (2003) was used to measure the writing strategies.
Significant results were found in this study. First, writing processes, according to the overall
mean (3.31), were seldom used among students at Yarmouk University in Jordan. Second,
English proficiency affected the writing processes used among students at Yarmouk
University in Jordan. The respondents, like most Jordanian university students, usually fail to
express complex ideas in their writing as they lack the appropriate vocabulary, both general
and technical, as is evident in the respondents’ answers. The lack of appropriate vocabulary
on the part of the respondents affects their writing process. Furthermore, the findings revealed
that these low-proficiency respondents did not plan, edit or revised their written essays. The
total mean (3.34) of strategies uses in the stage of revising appeared to be higher than that of
the stage of planning and writing. The present study used a modified and translated writing
process questionnaire byPetric and Czarl (2003). This version was modified by Salem and
Foo (2012).

El-Ashri’s (2013) study aimed to figure out the leverage of a Proposed Post—Process
Writing Approach program that required writing skills in English for first-year secondary
institutes in Al-Azhar, Egypt. The results showed that the experimental group students made
remarkable progress in their writing skills due to the use of the suggested program based on
The Post-Process Writing Approach.
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Elshawish (2014) conducted a study to explore the writing processes and writing
strategies of EFL Libyan University students majoring in English in the fourth year. The data
of this study was gained from multiple data collection tools: think-aloud protocols, semi-
structured interviews, and observations. The participants of this study were 14 good writers, 6
poor writers, and 3 teacher informants. The results revealed that the writing process, of
planning, drafting, and reviewing, was recursive in nature. And it also showed that various
main writing strategies such as planning (global and local), rehearsing, drafting, scanning, and
revising existed and occurred frequently throughout the writing process. However, El-Aswad
(2002) and Elshawish (2014) researches were similar to the current study regardingexploring
the writing process thatwas used by Libyan EFL university students when they were working
on their composition.

Abas and AbdAziz (2018) conducted a study to investigate the writing process of
Indonesian English as a Foreign Language (EFL) students. The participants were six
proficient EFL students who were doing Postgraduate English Language Studies Program in
Indonesia. The results indicated that the participants applied the following writing process:
prewriting, planning, drafting, pausing, reading, revising, editing, and publishing.

However, these previous researches emphasized the effectiveness of applying the
writing process and its contribution to have remarkable enhancement of writing skill. In other
words, following these writing strategies could facilitate the writing-learning process for the
teachers and the students. On the other hand, poor writing production could be a result of
traditional writing strategies.

6. Methodology
Inthe following paragraphs, the research design will be discussed.
6.1 The Participant

The participants were 81 female students majoring in the English language who
enrolledin the fourth semester (Autumn 2016) of the academic year (2016-2017) atthe Faculty
of Education —Janzour. Their ages were from 19 to 23 years old. Furthermore, they were
studying Writing 3whose main aim isthe students in the subject will be able to write an
academic essay at the end of the semester. Writing 3 is 4 credit hours, so the students should
attend two lectures per week to have enough exposure to it. All the participants are Libyan,
they have a similar educational background, and their first language is Arabic.

6.2 Instruments

This study is quantitative in nature. The data of this study was gained from the
adopted questionnaire by Al Sawalha and Chow (2012). This survey is originally created by
Petric and Czarl (2003). This original version was modified to be shorter and was translated
into Arabic language by Al Sawalha and Chow (2012). According to them, the purpose of the
translation was to gain accurate responses and to avoid misunderstanding. Similarly, the
translated version of the writing process survey was used in the current study for the same
reason. The questionnaire was divided into two sections. The first section was about the
participants ‘age and the second section covered the writing process (33) items which cover
the three stages of the writing process: (8) statements for planning; (12) statements for
writing; (13) statements for revising as illustrated in Table 1. The questionnaire was five-point
like rating scale: never =1; seldom =2; sometimes =3; often = 4; always = 5. Additionally,the
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mean scores of strategy use, according to Oxford (1990), were categorized into three levels:
high (ranging from 3.5 to 5), medium (ranging from 2.4 to 3.5) and low (ranging from 1.0 to
2.4).

Tablel: Writing Process Stages

Writing Process Stages Number of Items
1. Planning 8
2. Writing 12
3. Revising 13

6.3 Procedures

The 81 writing process questionnaire sets were distributed to the participant during
Autumn 2016 of the academic year (2016-2017) at the Faculty of Education-Janzour. The
students were in their writing classes when the survey was distributed and they were informed
that their responses would be used only to achieve the purpose of the study.  In order to
obtain better results, the subjects were inquired to read carefully the items before giving their
answers.

6.4 Data Analysis

SPSS version 20 was used to analyze the data of this research. The descriptive
statistical process was utilized to describe the data in an accurate way from each variable;
“Descriptive statistics involve summarizing scores by developing tabular or graphical
presentations. Descriptive statistics involve measures of the central tendency which is the
mean, median, mode, square-rood from, and standard deviation (Green, Salkind, and Akely
cited in Vela, 2003). In this study, the means and standard deviation were computed.

7. Results of The Study

This part of the paper presents the results which were gained from the writing process
questionnaire.

7.1 Writing Process Using in Each Stage

The writing process questionnaire, as mentioned earlier, consists of 33 items divided
into three writing stages. Table 2 illustrates the mean and stander deviation of the usage of
writing process stages by Libyan EFL students at faculty of Education- Janzour. The overall
mean use of writing process was (3.43) which revealed that the writing strategies were not
frequently used by Libyan EFL students at the faculty of education- Janzour, and the level of
strategies use by the participants was average. Furthermore, the highest frequently use among
the three writing stageswere writing stage with a mean (3.93) and themean of strategy use in
the planning (3.17) and revising stage (3.18) were quite similar.

Table 2: The Summary Of The Writing Process’s Stages
Writing Process Stages Mean Std. Deviation

Planning 3.17 538
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Writing 3.93 450
Revising 3.18 473
Overall writing strategy use 3.43 385

7.2 Pre-Writing Strategies at the Planning Stage

Table 3 shows the mean and the stander deviation of the first stage of the writing
process which is pre-writing (planning). According to the prewriting total mean score (3.17)
which was the fewest frequent use of writing strategy among the participants. Starting writing
with revising the requirements (m= 4.26) was the most frequent strategyused by the
participants. The second frequent strategy use was that the participants think about what they
wanted to write but only in their minds and not on the paper (m=4.04). The participants noted
down words or short notes related to the topic with a mean (3.64), and they wrote the outline
of their paper in English (m=3.27). The results showed that the participants looked at a model
written by a native speaker or more proficient writers (m= 2.84). The mean score for the
strategy of starting without having a writing or mental plan was (2.52). There was the
similarity between the mean score of the use of making a timetable for the writing process
(2.43) and writing notes or outline in Arabic language (2.41) among the Libyan students.

Table 3: Descriptive Statistics of Pre-Writing Strategies at Planning Stage

No The Statements Mean Std. eviation
1. Imake a timetable for the writing process. 2.43 1.083
2. Before I start writing I revise the requirements. 4.26 978
3. Ilook at a model written by a native speaker or more 2.84 1.344

proficient writer.

4. I start writing without having a written or mental plan. 2.52 1.441

5. Ithink about what I want to write and have a plan in my 4.04 1.030
mind, but not on paper.

6.  Inote down words and short notes related to the topic. 3.64 1.352

7. T write an outline of my paper in English. 3.27 1.508

8. I write notes or an outline in Arabic. 241 1.403

Total 3.17 538

7.3While Writing Strategies at Writing Stage

Table 4 presents the mean and the stander deviation of the while writing strategies at
the writing stage among the participants of this study. According to the total mean in this
table (m=3.93), drafting strategies were the most frequent writing process used by the
participants compared with the two writing process stages. Specifically, the findings showed
that the most frequent strategy used by students is starting their writing with the introduction
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(m= 4.65). This is followed by the use of rereading what they have written to get ideas on
how to continue (m= 4.45). There was not a big difference between the drafting strategies use
for going for sure grammar and vocabulary (m=4.39), and the strategy of finding a similar
English word that they know if they did not know a word in English (m=4.37). The mean
scores for the frequent use of strategy 8 and strategy 2 were quite the same (m=4.27) and (m=
4.21) respectively. Likewise, the mean scores of applying strategy 5, “I go back to my outline
and make changes in it if necessarily.” (m=3.57), and the applying of strategy “11. If [ don’t
know a word in English, I stop writing and look up the word in the dictionary.” (m=3.57).
While they were writing, the students stopped after a few sentences or a whole paragraph,
covering one idea (m=3.70) and they writea word in Arabic and later tried to find an
appropriate English word (m=3.62). Furthermore, the students asked classmates or English
teachers to help out when they had problems while writing (m=3.83). the fewest students who
wrote bits of the text in Arabic and then translated them into English(m=2.77).

Table 4: Descriptive Statistics of While Writing Strategies at the Writing Stage

No The statements Mean  Std. Deviation

1. I start with the introduction. 4.65 .748

2. I stop after each sentence to read it again. 4.21 1.126

3. Istop after a few sentences or a whole paragraph, covering 3.70 .980
one idea.

4.  Ireread what I have written to get ideas how to continue. 4.45 .967

5. Igo back to my outline and make changes in it if necessarily. ~ 3.57 1.274

6. I write bits of the text in Arabic and then translate them into 2.77 1.434
English.

7. 1 go for sure in grammar and vocabulary. 4.39 1.080

8. Isimplify what I want to write if I don’t know how to express 4.27 .936
my thoughts in English.

9. IfIdon’t know a word in English, I write it in Arabic and 3.62 1.374
later try to find an appropriate English word.

10. IfI don’t know a word in English, I find a similar English 4.37 941
word that I know.

11. IfI don’t know a word in English, I stop writing and lookup  3.53 1.152
the word in the dictionary.

12. T ask classmates or English teacher to help out when I have 3.83 1.212
problems while writing.

Total 3.93 450

7.4Descriptive Statistics of Strategies at the Revising Stage

As illustrated in Table 5, the total mean score of revising stage was the second most
frequent use of the writing process among Libyan students at the Faculty of Education-
Janzour. The most frequent use of writing revising strategies among the participants was
checking the mistakes after getting back the paper with feedback from the teachers, trying to
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learn from them (m=4.51), and checking ifthe essay matched the requirements (m= 4.18).
Furthermore, the participants only read what they have written when they have finished the
whole paper (m=3.96). They made changes in vocabulary (3.08), and they focused on one
thing at a time when revising (m=3.07). When the participants revised their writing, they
made changes in sentence structure (m=2.79) and made changes in the structure of the essay
(m=2.60). The mean score of the strategy “I leave the text aside for a couple of days and then
I can see it in a new perspective” was 2.67. The fewest frequent strategy use among the
participants was handing in the paper without reading it when it has been finished (m=1.60).
TableS:Descriptive Statistics of Writing Strategies at Revising Stage

No The Statements Mean  Std. eviation

1. T onlyread what I have written when [ have finished the whole  3.96 1.382
paper.

2. When I have written my paper, I hand it in without reading it. 1.60 .996

3. I'make changes in vocabulary. 3.08 965

4. I make changes in sentence structure. 2.79 1.036

5. I'make changes in the structure of the essay. 2.60 1.114

6. I make changes in the content or ideas. 291 1.109

7. 1 focus on one thing at a time when revising (e.g., content, 3.07 1.385
structure)

8. I drop my first draft and start writing again. 3.00 1.405

9.  Icheck if my essay matches the requirements. 4.18 1.077

10. T leave the text aside for a couple of days and then I can see it 2.67 1.255
in a new perspective.

11. I show my text to somebody and ask for his\her opinion. 3.53 1.305

12. I compare my paper with the essays written by my classmates ~ 3.51 1.185
on the same topic.

13. I check my mistakes after I get back the paper with feedback 4.51 .882
from the teachers, and try to learn from them.

Total 3.18 473

8. Discussion

The findings as presented in Table 2 revealed that the overall mean of writing process
use among LibyanEFL students (m=3.43) was moderate. According to the writing strategies
classification of Oxford(1990), the medium level is ranging from (2.4 to 3.5). It could be said
that the writing process strategies were not frequently used by Libyan students at the Faculty
of Education —Janzour. On the other hand, this level of writing process use conforms to that of
Salem and Foo(2012) who investigated how writing proficiency influences the writing
process of 60 Jordanian EFL students at Yarmouk University in Jordan. The adapted
questionnaire used by Petric and Czarl (2003), which was also used in the current study, was
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used to measure the writing strategies. The results showed that the writing processes were
seldom use among students at Yarmouk University in Jordan withan overall mean (3.31).

As illustrated in Table 3, the findings showed that the writing strategies in the
planning stage were the least frequent use among Libyan students. Furthermore, the findings
indicated that the students were depending more on usingmental planningrather than writing
one. The logical explanation for this result might be because of being unfamiliar with the
importance of written outline which avoid them from forgetting the importantideas, prevent
them from the mental block and enable them to generate ideas that related to their writing.
This justification receives further support by the claim of El-Ashri (2013) who stated that
using writing process strategies protects the students to have “the writer’s block”, and they are
“very much like planting seeds. Each time we write paragraphs, we lay down another set of
ideas that help us to generate other ideas.” Furthermore, this finding aligns with those of in
El-Aswad’s study (2002). His study aimed to investigate the writing processes and strategies
in L1 (Arabic) and L2 (English) among twelve third-year Libyan university students majoring
in English. His findings showed the similarities were apparent in mental planning and reliance
on internal resources.

In terms of the writing stage (see Table 4), the total mean score ofthe writing stage
(3.93) indicated that drafting was the most frequent writing process use compared to the other
writing process stages. The rationale of this result may be due to the Libyan students might be
taught by a product approach thatemphasizes the error correction teaching method which
prevents them from mastering the writing skill. Therefore, the participants focus on the draft
strategies in the writing stage rather than those of planning and revising. This justification can
be associated withZamel’s (1982) claim that the teachers who employ the product approach
“failed to teach students that writing is essentially a process of discovery”. However, this
result contradicts with that of Salem and Foo(2012) who found that writing strategies in the
writing stage were the least frequent use among Jordan students. Furthermore, the findings in
the present study revealed that students interchanged between pausing, using L1, and
repeating. This result echoes similar results reported in El-Aswad’s study (2002)which found
that the L2 compositions gradually emerged with repetitions, pauses, and the use of L1.

According to the results of revising stage of the writing process, the students
frequently employed strategies that related to reviewing the errors related to the vocabulary
and grammar after getting back the paper with feedback from the teachers and trying to learn
from them. Furthermore, the most frequent writing strategy use in this stage wasrevising if
their compositions matched with the requirements. Furthermore, the results revealed that the
Libyan students tended torepeat parts of the text concerning to the content or the structure of
their writing. However, these results are compatible with those of El-Aswad’s study (2002).

Generally, the findings indicated that the writing process (planning, writing, and
reviewing) of EFL Libyan students were generative, explanatory, and recursive process. This
result lends weight to a claim made by Manchon & Roca de Larios (2007) who said that these
writing process stages are recursive in nature and there is no fixed sequence or order in
employing them so they may overlap and may use them frequently. Furthermore, This result
is compatible with those of Elshawish (2014), Salem and Foo(2012), and Abasa and Abd Aziz
(2018).

9. Conclusion
The study aimed to investigate the process of writing of EFL Libyan students at the
Faculty of Education —Janzour. Eighty-one participants were involved to complete the writing
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process questionnaire. However, it could be concluded that the Libyan students had a
medium level of the writing process use, and they tended to employ the writing strategies
stage more than those in the planning and reviewing stages.

Any research has its own findings and limitations, and this study is not an exception
This study was limited in the number of the instruments involved in this study. The present
study findings had been obtained from just the questionnaire. Therefore, the results might
have been enriching data about the writing process if other data collecting methods such as
observation and interview had been applied. However, based on the findings of the present
study the following implication for Libyan students will be provided:

The findings of the current study indicated that writing process strategies were not
frequently used by Libyan students at the Faculty of Education —Janzour according to their
medium level to use. Thus, the writing instructor should increase their awareness of applying
the writing process approach in teaching writing due to its effectiveness in enhancing the
students’ writing outcomes.Therefore, the students who have been taught by applying The
Post-Process Writing Approach made remarkable progress in their writing (El-Ashri, 2013).

Furthermore, the EFL writing teachers should employ a writing process approach
with the students because will prevent the learners from negative affective factors such as
anxiety, low self-confidence, and low motivation. Therefore, applying the process approach
in composition contributes to changing the students’ behavior and attitudes towards writing
Winer (1992), and “a better understanding of learning strategies will lead to more students'
interest and motivation and lack of suitable strategies will lead to low motivation for
students.” Khosravi, et.al,( 2017).

Additionally, the findings also showed that the writing strategies in the planning stage
were less frequently used by the participant and they depend on the mental planning rather
than the written one. The students should be taught the beneficial impact of the planning stage
in generating ideas, protecting them from mental block, and being fluent in writing (EI-
Ashri’s,2013 Clark and Walker, 1980, Hassan, 1994.
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Appendix
Writing Process Questionnaire
The purpose of this questionnaire is to find out the writing process using by EFL
Libyan students in writing an essay.Your cooperation will be highly appreciated.
Part1:

Gender o«iall: Female & Male S3 (please put X)
Age years
Part2:

Instructions: in this part, you will find statements about three different stages of the
writing process in English: before writing, 2. While writing, and when revising. Please read
each statementcarefully and tick (V) the answer indicating how true of you the statement is.

1. Before I start writing an essay in English
Before | start writing an essay in English Always | Often | Sometimes Seldom | Never

1 | I make a timetable for the writing process.
Al dlaa] ey Jsaa ol
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2 | Before I start writing I revise the requirements.

il aad ) LGS & ead) 8,

3 | I'look at a model written by a native speaker or

more proficient writer.
g\;,iww:d.aiogmd‘gw‘ﬁusch}a@céh\

Bkge ASYN QLS J8 e S il
4 | I start writing without having a written or mental
plan.

Aad o B yia Al el ¢ 50 TS e T
5 | I think about what I want to write and have a plan
in my mind, but not on paper.

Gosl e ol 0815 (il e gl AR i Le b SHl
6 | I note down words and short notes related to the
topic.

el & suia gally Ailatall 3 ppeaill el g illanSlall ¢ gl

Ade 4Kl

7 | I'write an outline of my paper in English.

A ey Al g el L sladl) i
8 | I write notes or an outline in Arabic.

el Bl Ay e dashad ff ciUaaSle

2. while writing in English
while writing in English Always | Often | Sometimes | Seldom | Never
1. | Istart with the introduction
Fadaall A0S, UK Aylee faf
2. | Istop after each sentence to read it again
AT 8 e Lol il dlen JS 2y il il
3. | Istop after a few sentences or a whole paragraph,
covering one idea.

a5 5 S8 Aydaatl ALK 58 5l Jan Bae ey Ca gl
4. | Ireread what I have written to get ideas how to
continue.

‘)\‘)ﬂa\]\:\:\gﬁ)&i uﬁ}Sﬂ‘\lﬂSLAB&‘)ﬁA{;i
5. | Tgo back to my outline and make changes in it if
necessari]y.d.a;\ E) :\...ag)dl .L‘}Jas.n} el ‘:J\ J}ci
.EJJJ.A\L\LJ\.J\LA),}&J&Q
6. | Iwrite bits of the text in Arabic and then translate
them into English.
A alai Y ARl an i 5 e g A pall Aallly il (g D8 ]
7. | I go for sure in grammar and vocabulary.
il 5 Aall) ae) g8 (e SEI
8 | I'simplify what I want to write if I don’t know how
to express my thoughts in English.
A i) Al (5 IS e ) gl o1 13) 25US 351 Lo Jaasd
9 | IfIdon’t know a word in English, I write it in
Arabic and later try to find an appropriate English
word.
Jstal laany 5 2 ally LSl 4, 3day) Al 4aS e o 13)
Aalie Ll S o il Y
10 | If T don’t know a word in English, I find a similar
English word that I know.
Ay 2 ala) AalS o Jsla) 4 5alasy) ARNL A G el o1 1Y)
Led el
11 | If T don’t know a word in English, I stop writing and
look up the word in the dictionary.
Jslal s LS (e Cal gl 4y jalasy) 2alll AadS Cayef a1 1)
osaldll el
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12 | T ask classmates or English teacher to help out when
I have problems while writing.
Ladie Baclusall 4 5l A2l alea 5f Joadll 8 350 33 Cppaciasd
A 8 OIS, Aal

When revising
When revising Always | Often | Sometimes | Seldom | Never
1. I only read what I have written when I have
finished the whole paper. )

&Sd&ﬁutpﬂ\lﬁswq@\um i€ Lo Jadd ol 3
2. | When I have written my paper, I hand it in without
reading it.

Ladel B (350 Lgadl ¢ 855 i€ L gl Ladie
3. I make changes in vocabulary. )
Sl e e Jael
4. | I make changes in sentence structure.
el ) 5 A i e Jae
5. | I make changes in the structure of the essay.
& sasall € 5 byt e Jeel
6. | I make changes in the content or ideas.
LOsasaally s gindl B s e deel
7. | Ifocus on one thing at a time when revising (e.g.,
content, structure)
Qi le ) dxa)pall Bilae b iy 3 L aaly o e S
(3,_1.'\,\” 5 sinall ¢ JU

8 I drop my first draft and start writing again.
A (e AU Alany Tadf 5 35V Al Llis), e Jael
9 I check if my essay matches the requirements.
bl gis gadll GIS13) Lo S Rl
10 | I'leave the text aside for a couple of days and then I
can see it in a new perspective.

Dhidea s ol ¢ ks o5 (e g ool 8200 Ll il i
11 I show my text to somebody and ask for his\her
opinion.

12 | Icompare my paper with the essays written by my
classmates on the same topic.
Joadll b e ) U8 (a a5S ) gl sally o 5 5 (8
g el (s b

13 I check my mistakes after I get back the paper with
feedback from the teachers, and try to learn from
them.
Craleall U8 (e Leanas 5 Lginal o 22y ) el 8 (i
L aleil o Jsla
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